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10:30 – 10:50
Overview of workshop & composing processes in a digital age
10:50 – 11:10
Bryan composing his Facebook profile picture


11:10 – 11:30
Sri composing her Facebook profile picture
11:30 – 12:00 
Implications for teaching writing


Case 1: Bryan composing his Facebook profile picture
Case 2: Sri composing her Facebook profile picture

To consider: 
· What does the writer do?
· What surprises you?
· What do you know now that you didn’t before watching writers as they write? 
· What are you curious about?
· What do these screencasts suggest as learning and teaching matters for you as teachers? 


Analysis of Bryan’s (i.e., Bill’s) photo editing
From Pamela Takayoshi. “Methodological Challenges to Researching Composing Processes in a New Literacy Context.” Literacy in Composition Studies 4.1 (March 2016): 1 – 23. 
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Research Processes Visual Composition Assignment
Dr. Pamela Takayoshi | ptakayos@kent.edu | Kent State University

Secondary-source research for academic purposes is similar to and unique from the kinds of every day research we all engage in: looking up song lyrics on the Internet, reading customer reviews, searching biographical information on public figures, reviewing a politician’s voting record. Through these types of practices, you have probably developed research practices on your own as well as having probably been directly instructed in previous classes about more academic research. It is likely, though, that you’ve never shared your processes with others. Making our research processes visible can provide insight into our practices (revealing explicitly the often tacit decision making processes involved in research) and models of others’ practices (suggesting different ways of approaching the work which might improve on others’ practices).

This assignment asks that you create a visual composition which reveals the work you do when you research for secondary source scholarship. Where do you begin? What are the major components of your process? What are the steps in the process of identifying, locating, and accessing secondary sources? What specific resources, people, and tools do you use to conduct research?

Your visual composition should begin with an articulation of the research question guiding your scholarly source research. Your visual composition may take any number of forms dependent on you and your rhetorical purposes: it might be a montage of still images accompanied by a music soundtrack, a movie, a Snapchat story, a series of Vine videos, a montage of still images accompanied by your narration, or something I’ve not suggested here. You define the parameters within the required length of at least four minutes. 

We’ll watch the presentations in class. Using them as a starting point, we’ll discuss the practices of secondary research, struggles you have with secondary research, and how the secondary research you’ve begun is contributing to the evolving nature of your project. 

Due Date for Workshop: November 4
Due Date for Final Presentations: November 11
Self-Study Time Use Analysis Assignment
Dr. Pamela Takayoshi | ptakayos@kent.edu | Kent State University


“the workaday life of the professional depends on tacit knowing-in-action…” (Schon 49)

“[A]s knowing-in-practice becomes increasingly tacit and spontaneous, the practitioner may miss important opportunities to think about what he is doing…Through reflection, he can surface and criticize the tacit understandings that have grown up around the repetitive experiences of a specialized practice, and can make new sense of situations of uncertainty or uniqueness which he may allow himself to experience” (Schon 61). 

Much of what we do as experienced scholars and researchers depends on tacit knowledge. As Schon has suggested, reflection in and on action can make the tacit visible and available for our explicit attention. Making our research processes visible can be revealing to both ourselves (making us aware of what we actually do and how successful or not those habits are) and to others (suggesting different ways of approaching the work which might improve on others’ practices). This assignment is designed to reveal the tacit and to make it available for reflection; you are being asked to reflect on your practices. The assignment immerses you in the collection of original data and the analysis and representation of a large set of data. But importantly for you at this stage in your professional life, this assignment is designed to engage you in reflection on what you are doing, the surfacing and criticizing of the tacit understandings informing your work, so you can develop a conscious control over your work habits. This two-part assignment involves 1) the systematic collection of data on your time use with regards to your working life and 2) analysis and representation of your findings to the class through a video composition.

Time use diaries. Students will complete a time use diary of a typical working week in an attempt to understand how they use their working time, identifying patterns, challenges, and strengths. The time use diary should be completed by October 20. 

Guidelines for recording your time use
· Record how you use your time over a typical working week (five to seven days). Recording all your time use activities over the course of the week and then extracting your work related activities will give you the most accurate / revealing data about how you organize your work life. 
· You need to submit your record to class for workshop; thus, whatever form you choose to record must be shareable. You can record your literate practices in whatever form is easiest for you: on computer, in a notebook, on loose pieces of paper, on your phone. You might keep a notebook with you throughout the week to jot down what you do and then transcribe to a final, shareable format. 
· Record activities at least once every two hours. 
· Using the template below as a model, address the following questions:
1. What was the time frame? 
2. Where did you work?
3. What did you do? 
4. What materials were used (i.e., books, PDFs, pens, notebooks, email, library databases, etc.)
5. What was your purpose?

	Time
	Place 
	What did you do? 
	What materials used?
	What was your purpose? 

	Tues. 9-1
6:30 – 7:25 
	My desk at home
	Read all new email; responded to four emails that were time sensitive. Recorded meetings set through emails in my phone. Searched documents folder for information in a file to respond to the email. 
	Computer, internet, phone, pad of paper and pencil
	To take care of daily correspondence; get the day started and my head into work mode. 



· Be sure to answer every question. 
· Be sure to record the day and date of the activity.
· For each separate activity, record your answers to each question in a separate row. 
· When you repeat an activity you recorded earlier, record the new instance on a separate row of the diary. 
· Refer to the row number of the earlier activity to simplify what you write. For example, imagine you recorded “read and responded to emails” in row 5 of the diary. If you also read and responded to emails at a later time, you should record the new activity in its own row. Then write “same as row 5” under the first column (question 1). 
· Be sure to answer the other questions for each repeated instance of an activity. 


Working practices video. Students will compose a video representing their findings and their working lives more generally to be shared and discussed with the class on November 3 and 10. When you have completed your time use diary, analyze your data. Look at the trends over the day and the week total. How do you organize your work space, your work time, your week? Identity trends in the data:
· On what did you spend most of your time? 
· On what did you spend the least amount of time? 
· What was the longest block of time spent and on what?
· What regular patterns of work appear (i.e., did you start or end most of your work days with the same activity, did you do certain kinds of work in particular environments?)
· What surprises you? 
· Which work habits are more productive than others? How might you be more productive? 
· How did the collection of the data affect how you think of your work life? 

Your visual composition should begin with a presentation of your results (the data and trends identified) and then present your analysis (what the data means and what conclusions you’ve drawn from the data). 

Your visual composition may take any number of forms dependent on you and your rhetorical purposes: it might be a montage of still images accompanied by a music soundtrack or a montage of still images accompanied by your narration. It might be an movie, or it might be something I’ve not suggested here – you define the parameters within the required length of at least four minutes. We’ll watch and discuss the videos/presentations in class. 

Requirements
· Oct. 20: Complete your time use diary by this date. 
· Nov. 3 and 10: Presentation of video compositions in class. 


Time Use Assignment
Dr. Pamela Takayoshi | ptakayos@kent.edu | Kent State University


Everyday writing is defined as any writing that is carried out in the daily lives of an individual (e.g., Barton & Ivanic, 1991). As such, everyday writing can range from writing a formal multipage academic paper to jotting down a phone number or making a list. Although the former may garner more academic attention (e.g., Applebee, 1984; Hayes & Flowers, 1980; Kellogg, 1993, 1994; Levy & Ransdell, 1995), the latter forms of writing (those composed of incomplete sentences) are likely the more common forms carried out daily. (Cohen, White, and Cohen, 3)

We all engage in much more literate activity than we are conscious of; this assignment is designed to make you conscious of your literate practice and also to give you data about your own practices which you can use to draw some conclusions about the presence and meanings of literacy in your life. This assignment asks that you record all the writing and reading in which you engage over the course of two (self selected) days. In class, we will workshop the data you collect about your literate practices and connect your own practices to literacy scholarship and research.

Guidelines for recording
· You need to bring the record to class for workshop; thus, whatever form you choose to record must be shareable. You can record your literate practices in whatever form is easiest for you: on computer, in a notebook, on your phone.
· Record you activities at least once every two hours. 
· Record any activity that involves:
· Reading something
· Writing something, or
· Using a computer
· Record all reading, writing, and computer activities during your waking hours for two days.
· Follow the format of the attached Time Log: create a table in your file or notebook which has the nine questions, the choices in the table cells, and the separate rows for each activity.
· Be sure to answer every question. 
· Be sure to record the day and date of the activity.
· For each separate activity, record your answers to each question in a separate row. 
· When you repeat an activity you recorded earlier, record the new instance on a separate row of the diary. 
· Refer to the row number of the earlier activity to simplify what you write. For example, imagine you recorded “read and responded to emails” in row 5 of the diary. If you also read and responded to emails at a later time, you should record the new activity in its own row. Then write “same as row 5” under the first column (question 1). 
· Be sure to answer the other questions for each repeated instance of an activity. 

Requirements
· Oct. 7: Complete your time use diary by this date. 
· Oct. 14: Read Cohen, White, and Cohen (2011), “A Time Use Diary Study of Adult Everyday writing Behavior” for class meeting. I recommend you complete the diary BEFORE reading the Cohen, White, and Cohen article so you have some sense of your own literate practices as you read that article. Bring your time use diary to class Oct. 10; we’ll spend time in class workshopping them.



[image: ] 
QUESTION 9. Was the literate activity related to your formal education (either an assignment or a self driven writing or reading activity)?


From Cohen, Dale, Sheida White, and Steffaney Cohen. “A Time Use Diary Study of Adult Everyday Writing Behavior.” 
Written Communication 28. (2011): 3 – 33.  
Think Aloud Screencast Assignment | Part 1
Dr. Pamela Takayoshi | ptakayos@kent.edu | Kent State University

This assignment is a two-part assignment. You will complete Part 1 mid-semester, and you will use the screencast of Part 1 closer to the end of the semester for a final reflective assignment. Below is a list of steps to complete. These are reminders of the steps you already completed in the in-class training workshop. 

1) Take 3 – 5 photographs of your work environment. Try to capture all the things you have around you when you sit down to write at your computer. 

2) Conduct a think aloud: record your computer screen and audio narration of yourself as you write something for an academic purpose (i.e., an informal reading response, a formal paper, online discussions). Spend about one hour recording your work. 

As a reminder, talking aloud means:
· Reading aloud whenever you read anything as well as your own text.
· Vocalizing the words you write down as you write them.
· Saying aloud what you are thinking about, remembering, imagining, visualizing, hearing – questions that come to mind, plans you are making, expectations, reactions, memories, images you see, conversations you recall or imagine, internal dialogues. 
Try to provide as complete a description of your thoughts as possible while you are doing the writing task. The idea is to provide a kind of stream-of-consciousness commentary on your thinking, not an explanation or account of your thinking. Obviously, you should not say aloud anything that will be embarrassing or uncomfortable for yourself or others. Remember, the primary rule is keep talking. 

Instructions for recording your screencast, compressing the file, and posting them to the class google drive are on the back of this handout.

Think Aloud Screencast Assignment | Part 2
Dr. Pamela Takayoshi | ptakayos@kent.edu | Kent State University

So much of what we actually do as writers is invisible to us because, as Roger Shuy points out in this week’s reading, “good language learners begin with a function, a need to get something done with language. and move gradually toward acquiring the forms which reveal that function” (106). Effective writers are driven by the function of the communication, and they pay attention to the mechanics of the composing after they’ve said what they want to say: “[good language learners] worry more about getting things done with language than with the surface correctness of it” (Shuy 106). This pretty accurately describes the approach to your writing which you’ve been encouraged to take throughout this semester. Now, I’d like you to pay some explicit attention to the mechanics of your process. This assignment asks that you return to the composing process think aloud screencast you recorded mid-semester and, using it as a data source, figure out what you actually do when you write. The assignment can take any form fitting to your rhetorical purpose, but you must complete these steps:

1. Systematic analysis of the screencast. We’ll have class workshops on data analysis: ____. Bring your data to class with you to work on and share in these workshops.
2. Sense making of the data analysis. What conclusions do you draw about your composing process based on the data analysis? What happens when you compose? What are the most common or least common practices? What are the struggles? What do you find most surprising? We’ll have class workshops on sense making on: _______. 
3. Formal presentation of your conclusion about yourself as a writer. 
· a draft is due for peer review on: ____. Bring at least three concerns you want the group to consider. 
· a revised version (which should be significantly different from the draft shared with your peers, as you consider their response) is due on:____. Articulate 3 questions you have about the draft which can guide my response to the piece. You will receive additional commentary from me and will have until 12/13 to submit a final version of the piece. You are encouraged to make an appointment with me to work individually on each of the papers to be included in your portfolio. If you have any questions while revising, please ask me. It is not ok to say “I didn’t do this because I didn’t understand.” Ask me; it’s my job.
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sometimes, it’s just like, I'll just open up Photoshop and start doing random things, and like,
‘Oh, that turned out good” And I'll use i. ... I just know different things will make different
effects so I just started doing them. I didn't have anything in mind for it when I did this.

Bill suggests that sometimes he has a plan before he begins the composing and editing of his profile
picture, but that in this case, he didn't have anything in mind when undertaking the 99 commands
(the “random things” he did) to compose his profile picture. Bill' expertise with Photoshop may mask
for him the complexity of the steps he undertakes in editing the photo. When he's asked how he keeps
all the multiple actions straight while hes moving
through them at such speed, he replies, “Well, Tve Jf We are to understand digital literacy
been doing this for a long time. I carit explain that ©OTPOSINg: researchers meed ways to
capture, analyze, and represent the multiple
any other way. | mean, T've worked with COMPULETS  yodes of composing with an awareness of
since I was like eight” In both his think-aloud and  how those different modes of composing
his retrospective interview, Bills descriptions of ~relate o and intersect with one another”
his process very much downplay its complexity. It
is only through having a multi-tiered data set—think-aloud, screencast, and focused retrospective
interview—that researchers can begin to see the complexity of his composing process. If we are to
understand digital literacy composing, researchers need ways to capture, analyze, and represent the
‘multiple modes of composing with an awareness of how those different modes of composing relate
toand intersect with one another.
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above. In his think-aloud screencast, Bill says “Maybe I should make a new profile picture” and then
proceeds to select a photo from his Facebook photo album, import it into Adobe PhotoShop, and edit
itinto a practically new composition, while also continuing two chat conversations and checking his
Facebook Wall as notifications alert him to new postings. With breathtaking speed and facility, Bill
completes 99 unique commands in just seven minutes—from the relatively straightforward process
of selecting a photo to the more complicated and multilayered processes of editing the photo, all
involving their own series of cursor movements, selections, and commands. After opening a new file
in Photoshop, Bill copies the selected image from Facebook into Photoshop, selects the part of the
image he wants to retain, changes the image hue, blurs the image, changes the lighting of the image,
writes “Cold Chillin” on a new Photoshop layer so it is imposed onto the image, justifies and edits the
font of the text, saves the image, copies the image from Photoshop back into Facebook, and tags the
five people in the photo. Within each of these composing acts, Bill makes numerous decisions and
completes multiple commands, announcing with finality “Done” once the photo has been published
as his profile picture and people in the photo tagged.

Behind this writer’s rumination that “Maybe I should make a new profile picture” are nearly a
hundred unidentified processes involved in the composing that would be elided in a comparison of
the final products (i.e., the original and final edited profile photos). Significantly, even Bill's think-
aloud protocol alone barely begins to capture the discrete steps involved in the composing process.
His think-aloud protocol references his thinking in only the broadest terms: “put it left of the line.
Get a better font. Something more bold and in your face. Arial Black” In the retrospective interview
(focused on specific moments in the screencast), when asked if he had a plan for the photo before he
started editing it, Bill says,

Usually when I'm editing a photo for a profile picture, I, sometimes I'll have something in
mind and I'll think through like how I'm going to do it, and then I'll do it. And then
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HOW SHOULD | ANSWER THE QUESTIONS THAT APPEAR IN THE COLUMNS?

QuesTon 1. Record all materials you read or wrofe, and gventhing you &d on the computar. Be specific.
+  READING: Some examples are memos, diagrams or manuals you read at work; novals, word
‘puzzies or chidren's stories that you read for fun; newspaper articles; magazines; and reference
books. Other examples are road signs, maps, menus, fyers, ists, utity bils, food labels,
‘advertisements, phone books, and bus schedules.
+ WRITING: Some examples are grocery lists, lo-do lists, memos, notes, lettes, directions, phone
‘numbers, applcation forms and order forms.

+  COMPUTER USE: Some examples are sending emal, writing a document, surfing the Web or
‘online browsing, creating a spreadsheot, and playing compular games.

QuesTion 2. Record roughly how many hours and/or minutes you spent doing the activity. Estimate as
‘accurately as you can. If it was less than 1 minute, check the box.

QuEsTION 3. Record why you did the activty, or what your purposes were. For example, o leam how fix
aleaky faucet.” 1o relax.” o check tomorrow's weather forecast.” o find a nearby movie theater,” o
decide what 10 have for lunch,” 1o find our doctor's phone number,” 1o thank my sister for a git.” 1o help
me remember what | have 1o do.* Please be specifc.

QUESTION 4. Did you write just words, sentences, paragraphs, or something else? If you mark ‘other,
specity’, describa what you wrote on the ine provided. (Think about what you wrote at the largest level —
f you wrote 2 sentances that included both words and sentences, chack *1-3 sentences” only, not
“Words”) If you did not write anything, check the box “DID NOT WRITE."

QuesTIoN 5. Did you read just individual words, sentences, paragraphs, a table, a ist, a graph, a map or
diagram, a bill or form, or something else? If you mark “other, specify’, describa what you read on the lne
provided. Check all that apply. If you did not read anything, check the box DID NOT READ."

QuEsTION 6. Indicate whether you scanned the material relatively quickly to find a specific pieca of
information or f you read i carefully to really understand what you read. Check al that apply. If you did
ot read anything, check the box ‘DID NOT READ."

QuesTIon 7. Explain how you used the information you read. For example to decide something specific,
o communicate or report what you read 1o someane eise, to help someone, of to compare things. If you
did not read anything. check the box "DID NOT READ."

QuesTIoN 8. Did you use something on paper, something on the computer, something on another
electronic device (examples: tlevision, cel phone), or something else? If you mark “other, speciy',
describe the material used on the line provided. Check all that apply.
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